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Statement of values

This policy applies to the Blackheath Senior and Junior School (including the EYFS).

Enabling all pupils to participate in the full range of school life and activities, and to succeed to their individual
potential, forms the underlying principle upon which our provision of support for learning is based and is a core part

of Blackheath High School and the GDST’s values.

Our school is committed to creating a positive learning environment which promotes a belief in what may be
possible and a view of ability that is flexible, not fixed. This whole-school ethos reflects the value we place on
diversity and respect accorded to all individuals. Support for a variety of needs is a collective whole-school

responsibility — all teachers are teachers of pupils with individual needs.

Our mission is to inspire our students to have confidence in their own academic pursuits, however diverse. Our
approach also encompasses our five strands, which together guide and strengthen every aspect of our work.

Academic Excellence
Wellbeing

Futures

Girls-only Education
Sixth Form

This policy should be read in conjunction with:

Blackheath High School Three Year Accessibility Plan

Blackheath High School Admissions Policy

Blackheath High School Safeguarding and Child Protection Policy
Blackheath High School Anti-Bullying Unkindness Policy
Blackheath High School Pastoral Care Policy

Blackheath High School Behaviour Policies

Blackheath High School Curriculum Policies

Blackheath High School English as an Additional Language (EAL)
Blackheath High School Equal Opportunities Policy

Blackheath High School External Examination Policy

Blackheath High School Administration of Medicines Policy
Blackheath High School Most Able Policy

Blackheath High School Accessibility Policy (including accessibility plan)
Blackheath High School Attendance Polocy

This policy is supported by and is cross-referenced to the following policies:

Blackheath High School Assessment Policy
Blackheath High School Curriculum Policy
Blackheath High School Complaints Policy

This policy operates within a wider national and local policy framework, which includes:

Pupils and Families Act (2014)

Equality Act 2010: advice for schools DfE (2013)

Safeguarding Policy (2025)

Schools SEND Information Report Regulations (2014)

SEND Code of Practice: 0 to 25 (2015) Part 3 of The Children’s and Families Act (2014)
Statutory Framework for the Early Years Foundation Stage (2014)

Statutory Guidance on Supporting pupils at school with medical conditions (2014)
Statutory Guidance for Working together to safeguard pupils (2015)

Teachers Standards (2012)



e The National Curriculum in England Key Stage 1 and 2 framework document (2014)

This policy and the school’s SEND provision are informed by the SEN and Disability Code of Practice 2015. Where
required the school will have due regard to the Code.



1. Aims and objectives

The aims of this policy are that:

The school will accept and value each individual and their differences, and will ensure it is accessible and no
pupil will be discriminated against

Children and young people with SEND will engage in school activities alongside pupils who do not have SEND
All pupils will have their needs identified in order to support progression and good mental health and wellbeing
Every pupil will have access to a broad and balanced education

Every pupil will participate in lessons fully and effectively

Every pupil will experience success in their learning and achieve to the highest standard possible

The school will promote positive outcomes in the wider areas of personal and social development.

These aims will be achieved through the following objectives:

Expecting all staff to promote equality, mutual respect and appreciation of diversity and difference through
the curriculum, the PSHE programme, other school activities and their relationships with pupils, parents, other
staff and members of the wider community; and to actively challenge barriers to inclusion such as
discrimination, stereotyping, and indifference

Ensuring that early identification, assessment, graduated provision and continuous monitoring is available for
all pupils causing concern

Ensuring all pupils with SEND are able to access the curriculum by providing adaptive teaching and learning
opportunities, extra support or additional resources where appropriate in order to overcome barriers to
learning

Ensuring suitable pastoral care and support is available for all pupils so that they may develop in all areas and
build a strong sense of self-esteem

Ensuring support and regular professional development opportunities are available to enable staff to fulfil
their responsibilities

Involving pupils actively in the decision-making process regarding their education

Working in partnership with parents/carers so that they can take an active role in their child’s education
Working with outside agencies to meet the needs of individual pupils.

Pupils identified with significant learning difficulties will be designated as having special educational needs and
disabilities (SEND) as defined by the SEND Code of Practice: 0 to 25 (2015). The key concern is that the pupil is not
making the expected progress. Pupils identified with SEND may receive in-class and out-of-class support, plus a more
personalised and adapted curriculum that may be informed and guided by advice from external professional
assessment, to meet their needs.

We pay due regard to the statutory definition of special educational needs which is taken from Part 3 of The Children
and Families Act (2014) and appears in the SEND Code of Practice: 0 to 25 (2015) on pages 15 and 16:

Special educational needs and/or Disabilities (SEND)

A child or young person has SEND if they have a learning difficulty or disability which calls for special educational
provision to be made for him or her.

A child of compulsory school age or a young person has a learning difficulty or disability if he or she:

has a significantly greater difficulty in learning than the majority of others of the same age,

or

has a disability which prevents or hinders him or her from making use of facilities of a kind generally
provided for others of the same age in mainstream schools or mainstream post-16 institutions



This policy and the school’s Learning Support provision are informed by the SEND Code of Practice: 0-15 (2015).
Underachievement is not classified as a special educational need.

Slow progress and low attainment do not necessarily mean that a child has SEND and should not
automatically lead to a pupil being recorded as SEND. (SEND CoP: 0 to 25, 2015)

Blackheath High School has robust procedures to monitor and support pupils who show signs of struggling to make
expected progress. We recognise that pupils learn at different rates and that progress can be influenced by a range
of factors, including ability, emotional wellbeing, home circumstances and maturity. We remain particularly mindful
of the developmental needs of younger pupils. Across Blackheath High School, we identify emerging needs and
provide supportive learning environments that enable every pupil to achieve their potential.

2. Implementation

Roles and Responsibilities

The role of the Head

The Head takes overall responsibility for the school’s policies and procedures in relation to areas of SEND, ensuring
that these accord with the principles and aims of the Trust’s Inclusion Policy, and that all staff are aware of their
responsibilities in this area.

The role of the SENDCo(s)

The SENDCo(s) are responsible for the day-to-day implementation of the SEND policy and managing provision. This
will encompass:

Overseeing identification, referral and assessment of additional needs

Developing and coordinating support systems

Managing the budget and other resources

Maintaining records and ensuring relevant information is communicated to other staff, particularly at
transition points

Tracking and monitoring pupil progress

Advising and supporting non-specialist staff and contributing to INSET

Working with the Examinations Officer to ensure appropriate access arrangements are in place for external
assessment

Liaising with parents

Liaising with external agencies

Monitoring and evaluating the impact of policy and provision

Keeping up to date with relevant legislation, research and current good practice, and revising policies and
procedures as necessary

Working closely with the Head and SLT to advise on policy development and relevant aspects of whole
school planning

Working in conjunction with the QTL (Quality of Teaching and Learning) processes - including classroom
observation, work scrutiny, etc. - to ensure effective adaptation is in place and to review and improve
practice.

The role of Heads of Department/Subject Coordinators

Subject leaders are expected to oversee, and monitor SEND provision within their particular remit. This will involve:
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Ensuring schemes of work include adjustments for SEND and are free from discrimination or bias

s Ensuring opportunities are open equally to pupils with and without SEND

e Using QTL procedures (classroom observation, work scrutiny etc.) to ensure effective adaptation is in place
and to review and improve practice

e Keeping up to date with new approaches/resources which may be particularly appropriate for pupils with
SEND in their subject area

e Ensuring inclusion is a regular item on department/subject meeting agendas

e Maintaining and updating the departmental accessibility plan.

The role of other teaching and support staff

All teaching and support staff are expected to provide for diverse pupils’ needs, maximising their access to the whole
educational offer, and enabling them to succeed. This will involve:

& Being aware of which pupils in the school have SEND

e Having a clear understanding of the physical, social and intellectual development of children at different
stages and the needs of all pupils, including those with SEND; and being able to personalise their approach in
order to overcome barriers to learning and engage and support them

e As practitioners responsible and accountable for the progress and development of the pupils in their class,
planning and delivering an individualised programme and differentiating their teaching and resources to take
account of the different learning styles, abilities and preferences of individuals, adopting an increasingly
personalised approach to support where required in response to successive cycles of planning and review

e Assessing and monitoring the progress of pupils with SEND and recording and reporting relevant information

e Developing constructive relationships with parents

e Liaising with the SENDCO(s) about support and progress.

Communication and coordination

At Blackheath High School, SEND information and updates are shared regularly with staff with links to the SEND list
and pupil passports. A pupil passport, (one-page profile) is a concise, child-centred document for students with
special educational needs and disabilities (SEND) that summarises their strengths, needs, and preferred support
strategies for teachers. Alongside this, there are termly updates to staff providing up to date information regarding
the SEND needs of our students.



3. Admissions

Equal Opportunities

The GDST is committed to equal opportunities in education and will not unlawfully discriminate against, or treat less
favourably, any pupil at, or applicant to, its schools on the grounds of disability, gender reassignment, pregnancy and
maternity, race, religion or belief, sex, or sexual orientation (‘protected characteristics’). The Trust will also not
discriminate against, or treat less favourably, any pupil at, or applicant to, its schools because they are perceived to
have one of the protected characteristics or are associated with someone who has a protected characteristic.

Admissions Policy

The school’s admissions policy can be found here.

Admissions Arrangements

Blackheath High School is an academically selective school, and admission is dependent upon applicants reaching the
required academic standard. Prospective pupils with SEND will be considered on the same basis if the School
determines that it can reasonably make the adjustments necessary to meet the pupil’s needs, in line with its duties
under relevant legislation and guidance.

Blackheath High Juniors is a two-form entry independent mainstream primary school for girls aged 3—11. Admission
to Nursery and Reception is via an informal meeting with the Early Years team. When places become available
further up the school, pupils sit English and Maths assessments.

It is anticipated that pupils will remain at the school until they complete their sixth form
studies. However, transfer from Year 6 to Year 7, and from Year 11 to Year 12, may not always be in a pupil’s best
interests. In such a case, the situation will be discussed at an early stage (in Year 5, for junior school

We are an inclusive learning community, committed to providing equal opportunities and ensuring that the
curriculum, environment, and facilities are accessible to all pupils, staff and visitors. We will not unlawfully
discriminate against, or treat less favourably, any pupil at, or applicant to Blackheath High School on the grounds of
race, disability, sexual orientation, religion or belief (or lack thereof), gender reassignment, sexual orientation, or
pregnancy or maternity (‘protected characteristics’).

Parents of children with SEND applying for a place at the school are invited to discuss the child’s needs with the
SENDCo at an early stage, and the school may also contact the child’s current school to gain further information.
Each pupil is looked at as an individual case to see whether the school can effectively meet their needs. Every effort
is made to accommodate a pupil’s needs where possible, including in arrangements for entrance tests.

In accordance with the Equality Act 2010, the school will make reasonable adjustments to its provision to ensure
that pupils with disabilities are not put at a substantial disadvantage to their peers. The nature of these adjustments
will be determined in consultation with the child and parents.

Charges may be incurred for certain forms of additional provision for pupils with SEND, such as one to one and small
group support with the Speech and Language Therapist, occupational therapy or personal therapy. Where specialist
support or provision beyond that ordinarily available at the school recommended, the school may discuss how this
provision can be arranged and whether the associated costs will be borne by parents.


https://www.blackheathhighschool.gdst.net/about-us/inspection-reports-policies/

Pupils with an Education Health Care Plan (EHCP)

The school can be named by the Local Authority (LA) in an EHCP plan with the school’s agreement. Whether the
school is named or not, a place will only be offered by the school once it is established that the school can support
the provision specified in the EHCP plan.

4. |dentification and Assessment

Definitions

Disability is defined under the Equality Act 2010. A person has a disability if s/he “has a physical or mental
impairment that has a substantial and long-term adverse effect on his or her ability to carry out normal day-to-day
activities.”

Special Educational Needs are defined in the Children and Families Act 2014:

20.1  Achild or young person has special educational needs if he or she has a learning difficulty or

disability which calls for special educational provision to be made for him or her.

20.2  Achild of compulsory school age or young person has a learning difficulty or disability if he or she:
(a) has a significantly greater difficulty in learning than the majority of others of the same age, or
(b) has a disability which prevents or hinders him or her from making use of facilities of a kind
generally provided for others of the same age in mainstream schools or mainstream post-16
institutions.

The Four Areas of Need

The SEND Code of Practice outlines four broad areas of need which can help with identification:

Communication and interaction

6.28 Children and young people with speech, language and communication needs

(SLCN) have difficulty in communicating with others. This may be because they have

difficulty saying what they want to, understanding what is being said to them or they

do not understand or use social rules of communication. The profile for every child

with SLCN is different and their needs may change over time. They may have

difficulty with one, some or all of the different aspects of speech, language or social

communication at different times of their lives.

6.29 Children and young people with Autism Spectrum Condition (ASC), are likely to have particular
difficulties with social interaction. They may also experience difficulties with language, communication and
imagination, which can impact on how they relate to others.

Cognition and learning

6.30 Support for learning difficulties may be required when children and young people
learn at a slower pace than their peers, even with appropriate differentiation.
Learning difficulties cover a wide range of needs, including moderate learning
difficulties (MLD), severe learning difficulties (SLD), where children are likely to need
support in all areas of the curriculum and associated difficulties with mobility and
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communication, through to profound and multiple learning difficulties (PMLD), where
children are likely to have severe and complex learning difficulties as well as a
physical disability or sensory impairment.

e 6.31 Specific learning difficulties (SpLD), affect one or more specific aspects of learning.
This encompasses a range of conditions such as dyslexia, dyscalculia and
dyspraxia.

Social, emotional and mental health difficulties

e 6.32 Children and young people may experience a wide range of social and emotional
difficulties which manifest themselves in many ways. These may include becoming
withdrawn or isolated, as well as displaying challenging, disruptive or disturbing
behaviour. These behaviours may reflect underlying mental health difficulties such
as anxiety or depression, self-harming, substance misuse, eating disorders or
physical symptoms that are medically unexplained. Other children and young people
may have disorders such as Attention Deficit Disorder (ADD), Attention Deficit Hyperactive
Disorder (ADHD) or attachment disorder.

Sensory and/or physical needs

e 6.34 Some children and young people require special educational provision because they
have a disability which prevents or hinders them from making use of the educational
facilities generally provided. These difficulties can be age related and may fluctuate
over time. Many children and young people with vision impairment (VI), hearing
impairment (HI) or a multi-sensory impairment (MSI) will require specialist support
and/or equipment to access their learning. Children and young people with an MSI have a combination of
vision and hearing difficulties.
e 6.35 Some children and young people with a physical disability (PD) require additional
ongoing support and equipment to access all the opportunities available to their peers.

Provision for disabilities

The school has an accessibility plan to improve over time its accessibility to existing and prospective pupils with
disabilities. Where provision for specific disabilities is not already in place, the school will work with individual pupils
and their parents to determine appropriate support.

Some pupils have co-occurring needs which may apply to each of these areas. Special educational provision is
matched to the pupil’s identified Special Educational Need and Disability through the compilation and distribution to
teachers of a Pupil Passport summarising the reports of external agencies and recommendations alongside pupil
input.

Routes to identification

The school recognises the importance of early identification of any learning needs, and the possible consequences of
non-identification such as loss of self-esteem and frustration in learning. Early identification is a whole school
responsibility.

The school uses a number of approaches to identify SEND:

e Identification at admission: through communication with parents, any previous school, and use of the
admission questionnaire
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e Identification at transition: this is facilitated by transition meetings with the SENDCo (Junior School) and
feeder schools where necessary

e Identification through data tracking and screening

e Identification through staff concern: class and subject teachers make regular assessments of progress for
their pupils. Where pupils make less than expected progress given their age and individual circumstances,
the first response is to take a graduated approach to personalising learning in order to target areas of
weakness. Where progress continues to be less than expected the class or subject teacher will work with the
SENDCo to assess the pupil

e Identification through pupil/parent concern: the school recognises that parents and the pupils themselves
have a unique perspective on their learning. Class and subject teachers are expected to listen to and address
any concerns raised by parents and pupils. The first response should be to adopt the graduated approach as
detailed above, moving to involvement with the SENDCo if difficulties persist

e Emotional, social and mental health difficulties are likely to be identified and addressed through the school’s
pastoral system — class teachers, form tutors, year group heads, school nurse and counsellor. All staff should
be alert to changes in attitude and behaviour which may indicate such difficulties and involve pastoral staff
and the SENDCo(s) as appropriate. Where difficulties are long-lasting or severe, the school will consider
whether the pupil might have SEND and require additional support.

Where a pupil is identified as having SEND, parents will be formally notified.

Monitoring (MO)

In line with GDST policy, pupils who are on the monitoring list may include the following:
e Pupils that may have diagnoses but do not require any personalised targeted support
e Pupils whose needs are met through high quality teaching
e Pupils who have had an NHS screening assessment and are waiting for a full assessment, if not yet
categorised as SEND
e Students whose only provision is EAA (Exams Access Arrangements) e.g. extra time.

Staff Awareness (SA)

SA is the code used by the GDST to denote pupils who are currently ‘on the radar’ but awaiting further
investigation/need staff to keep an eye on for further feedback.

Education Health Care Plan (EHCP)

When an assessment can be requested

Where a pupil has significant and complex needs that affect progress and require long term, coordinated input from
professionals across education, health and/or social care, an Education, Health and Care Needs Assessment (EHCNA)
may be requested. Requests can be made by the school, parents/carers, or other professionals. Whilst
parents/carers have the legal right to request an assessment directly, we strongly recommend doing so in
collaboration with the school so that all relevant evidence is included. The SENDCo and relevant staff collate details
of SEND Support interventions and progress, alongside assessment data, pupil views, parent/carer input,
professional reports and records of any multi-agency involvement, to support the request. The EHCP process will be
reviewed on a case-by-case basis; it can take a considerable amount of time to collate adequate evidence which can
be impacted by student absence.

Important clarification for families

e By week 6: The Local Authority (LA decides whether to carry out an EHC needs assessment. This is not a
11



decision about whether an ENCHP will be issued

e By week 16: Following assessment, the LA decides whether to issue an EHCP. If agreed, a draft EHCP is issued
for consultation

e By week 20: The LA must issue the final EHCP where agreed, unless a statutory exception applies.

Stage 1 — Decision to assess (weeks 0—6)

Within six weeks of receiving the request, the Local Authority (LA) must decide whether to carry out an EHC needs
assessment and notify parents/carers. This is not a decision about issuing an EHCP; it is only the decision to assess or
not to assess.

Stage 2 — Assessment and decision to issue a plan (up to week 16)

If the LA agrees to assess, it gathers advice from education, health and social care. Professionals are normally
required to respond within six weeks (subject to limited statutory exceptions). By week 16, after considering the
evidence, the LA must inform parents/carers whether it will issue an EHCP and, if so, provide a draft plan for
comment (parents have 15 days to respond and to express a preference for setting).

Stage 3 - Final plan (by week 20)
From the date the request was received, the whole process must not exceed 20 weeks, unless an exemption applies.
Exemptions include:

e Ifthe school is closed for four weeks or more (e.g., during the summer holidays), the Local Authority is
allowed extra time to complete the EHCP process because professionals may not be available to provide
advice during this period

e Other exceptional circumstances such as prolonged pupil absence or family emergencies.

EHC Needs Assessment/Plan Refusal

If the Local Authority refuses an EHC needs assessment or plan, parents (or the young person, if 16+) can appeal.

After a plan is issued

Once an EHCP is in place, the SENDCo ensures provision is implemented and monitored. A full Annual Review takes
place within 12 months of issue and at least annually thereafter, or sooner where there are significant concerns or
changes in need. Reviews involve the school, parents/carers, the child/young person, the LA and relevant agencies.
Parents/carers may appeal if the LA refuses to assess, refuses to issue a plan, or if they disagree with elements of the
final plan.

About recommendations in clinical reports

Medical professionals (e.g. paediatricians, psychiatrists) sometimes recommend applying for an Education, Health
and Care Plan (EHCP) in their reports. However, an EHCP is not based on diagnosis or recommendation alone.

It depends on whether a child or young person’s needs can be met through SEND Support or whether extra provision
beyond what school can provide is needed. We also draw on advice from educational professionals, such as
Educational Psychologists and specialist teachers, to understand learning needs and the provision required. If the
pupil’s needs can be met at school, we will agree next steps within SEN Support and keep needs under review.
However, if, despite appropriate support, progress is not as expected, the school can support an EHC Needs
Assessment (EHCNA) request. This is the first step in the process to determine whether an EHCP is required.
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5. Provision

Blackheath High School works on the principle that adapted high quality teaching is an expectation for all pupils,
including those with SEND, and this will ensure that the majority will be engaged in their learning and achieve their
potential. All our teachers are responsible for planning and delivering an individualised programme, personalising
their teaching and providing constructive formative feedback to take account of the different learning styles, abilities
and preferences of individual pupils.

The school provides regular staff training to ensure teachers and support staff have the knowledge and skills to work
effectively with pupils with SEND. SEND is part of the school’s induction and appraisal procedures, and the
SENDCo(s) is/are regularly available to provide advice.

Learning Support

The majority of pupils receiving support from the Learning Support department present with a range of needs,
including Attention Deficit Hyperactivity Disorder (ADHD), Attention Deficit Disorder (ADD), Autism Spectrum
Condition (ASC), Obsessive Compulsive Disorder (OCD), Dyslexia, Dyspraxia, Dyscalculia, and Social, Emotional &
Mental Health (SEMH) needs.

Through adaptive teaching, often learning difficulties can be supported with a range of learning strategies within the
classroom from their subject teacher. The SENDCo may also provide targeted support both inside and outside the
classroom, either on a 1:1 basis or in small groups, in collaboration with subject and/or class teachers.

Specialist equipment or technology is used where relevant to facilitate accessibility to the curriculum, and to
optimise learning, for example, reading pens.

Learning support is pupil-centred and the SENDCo communicates new initiatives to parents and involves them where
appropriate in their daughter’s special educational needs’ provision.

Support for learning

Most pupils supported by the Learning Support department present with a range of needs, including ADHD, ADD,
ASC, OCD, Dyslexia, Dyspraxia, Dyscalculia, and SEMH.

Adaptive teaching enables many learning needs to be met within the classroom, supported by subject teachers. The
SENDCo provides additional targeted support - both in and out of lessons - through 1:1 or small-group interventions,
often in collaboration with class or subject teachers.

Specialist equipment and technology, such as reading pens, are used where appropriate to improve curriculum
access. Learning support is pupil-centred, with the SENDCo communicating initiatives to parents and involving them
as needed.

Teachers are responsible for adapting to individual learning needs, supported by guidance from school leaders and
the SENDCo. This forms part of a graduated approach to meeting needs.

Juniors
Class teachers are accountable for the progress of all pupils, including those supported by Teaching Assistants or

specialist staff. Depending on need, pupils may receive in-class or out-of-class support, as identified through the
Provision Map, Pupil Passport, PLP (Personal Learning Plan) or IEP (Individual Education Plan).
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Seniors

Subject teachers remain responsible for pupil progress, with additional support provided by the SENDCo, Learning
Needs Assistants, or specialist staff. Most SEND support is delivered outside the classroom and planned alongside
subject teachers or Heads of Department.

Across both Juniors and Seniors, pupils on an adjusted curriculum may receive extra SENDCo-led support sessions.

Reasonable adjustments

Through adaptive teaching, many specific learning difficulties can be effectively supported within the classroom
through a range of structured strategies. The SENDCo, Learning Support Assistants (LSA)/Teaching Assistants (TA)
may provide targeted intervention both within and beyond the classroom, delivered on a 1:1 basis or in small
groups, in close collaboration with subject teachers to ensure pupils are able to access the curriculum.

Specialist equipment and assistive technology are implemented where appropriate as reasonable adjustments in
accordance with identified need and established normal way of working. Such provision may include the use of
iPads, reading pens to support independent access to text, word processors for extended written tasks and speech-
to-text software to minimise barriers associated with processing or transcription difficulties.

Provision will be made in consultation with the pupil and parents, and progress will be reviewed regularly in order to
inform future support.

Examination Access Arrangements (EAA)

e Recommendations for exam access arrangements will be based on the current Joint Council for Qualifications
(JCQ) criteria and the SENDCo will liaise with parents, students and the exams officer as to appropriate
arrangements.

o Assessments: The SENDCo will liaise with the external assessor, completing the relevant paperwork in
compliance with exam board regulations.

e Parents have the right to seek a diagnostic assessment for their child. However, the organisation or individual
performing the assessment must have prior contact with the school to gather background information on the
pupil before going ahead with the assessment. A privately commissioned assessment carried out without prior
consultation with the centre cannot be used to award access arrangements, and external assessors must have
a thorough and up to date understanding of the JCQ regulations.

e Teachers will supply the SENDCo with evidence of need so that a substantial and clear picture of this being a
student’s ‘normal way of working’ can be built up

e Students requiring the use of a word processor in public examinations must demonstrate that this is their
normal method of producing work in lessons and the school must hold evidence demonstrating the reasons
for the award of the use of a word processor

e Students in KS3 who may require access arrangements in future will be monitored and extra time awarded
will be on a needs basis, subject by subject whilst in KS3

More detailed information can be found in the school’s Access Arrangements Policy.

Under current JCQ regulations, a diagnosis (including ADHD or Autism Spectrum Condition) does not automatically
entitle a pupil to extra time; evidence of need and normal way of working must be demonstrated, and supervised
rest breaks should be trialled and exhausted before an application for extra time is made.

At Blackheath High School, where pupils are eligible for exam access arrangements, these are provided and
discussed with the pupil involved. At Seniors, ongoing monitoring and liaison take place between the SENDCo, the
school medical team, the Exams Officer, Heads of Year/Department, class/subject teachers, and the Senior
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Leadership Team. At Juniors, this process involves the SENDCo, the class teacher, Head of Key Stage, Deputy Head
Academic, and where relevant, the Admissions Team.

Record keeping

The SENDCo maintains registers of pupils identified as having SEND.

Pupil records are kept on the SEND, Monitoring and Staff Awareness registers, updated regularly, and made available
to staff via a confidential data system in line with GDPR.

These may include:
e Details of any assessments
e Details of any observations from staff
e Notes on provision and updates to provision
e Information from monitoring procedures
e Communication with and reports from external agencies
e Notes on communications with parents.

Evaluating the success of provision

The effectiveness of the school’s provision is evaluated in individual cases via pupil tracking and monitoring. The
success of SEND provision as a whole is monitored through:
e Regular review of the progress and achievement of the SEND cohort in comparison to the cohort as a whole
Periodic consultation with pupil and parent focus groups
Ongoing learning walks
The outcomes of QTL or external inspection (ISI)
Regular meeting with the Deputy Head (Academic)
The SEND provision may be adapted based on advice from external agencies.

6.SEND, Pastoral Care and Safeguarding

Pupils with SEND are statistically more vulnerable to child-on-child and other forms of abuse, both online and offline.
School staff are alert to the additional challenges children with SEND may face, and the barriers that can exist when
recognising abuse and neglect.

These barriers may include:

e Assumptions that indicators of possible abuse such as behaviour, mood and injury relate to the child’s
condition without further exploration

e Being more prone to peer group isolation or bullying (including prejudice-based bullying) than other children

e The potential for children with SEND to be disproportionately impacted by behaviours such as bullying,
without outwardly showing any signs

e Communication barriers and difficulties in managing or reporting these challenges

e Cognitive understanding — being unable to understand the difference between fact and fiction in online
content and then repeating the content/behaviours in school or the consequences of doing so.

To address these additional challenges, SEND pupils may require extra pastoral support and attention, alongside any
appropriate support for communication. Their additional vulnerabilities should also be particularly carefully
considered in situations where the use of reasonable force may be needed. Any reports of abuse involving children
with SEND will require close liaison with the DSL and SENDCo.
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Safeguarding children and young people with SEND require understanding, foresight, reflection and communication.
Staff are trained to recognise and respond to the pastoral needs of pupils with SEND, and school policies such as the
Safeguarding, Behaviour and Anti-Bullying Policies take these into account. The SENCO liaises regularly with the DSL,
Heads of Year and other staff with pastoral responsibilities on an ongoing basis and through regular case load
meetings.

Behaviour

The management of behaviour is an important aspect of teaching and learning, as is the recognition of good behaviour
and work. Pupils need clear guidance as to the behaviour expected in the classroom and around the school. Pupils’
SEND status will always be taken in consideration when applying the school’s behaviour policies. See the Blackheath
High School Behaviour Policies for the Junior and Senior School.

Emotionally-Based School Avoidance (EBSA)

EBSA refers to significant anxiety-related difficulty attending school that is driven by emotional factors rather than a
lack of motivation or truancy. Indicators may include frequent or prolonged absence, distress before school, physical
symptoms such as headaches or stomach aches, and heightened anxiety linked to specific situations, transitions, or
academic/social demands.

Our approach focuses on early identification, family partnership, and a tailored approach. Support may include
counselling, mentoring, and multi-agency collaboration. Attendance and wellbeing are reviewed regularly. See the
Blackheath High Attendance Policy.

Pastoral care

Effective pastoral care support in a friendly and supportive community will enable academic and extra-curricular success.
Early intervention and liaison between key staff could prevent pupils requiring more intensive support and facilitate
academic achievement.

7. Working with pupils and parents

Pupils

At Blackheath High School, our ethos, organisation and culture supports pupil participation, and encourages pupils to
take responsibility for their own learning. We promote student voice through the School Council, adopt student-
centred pedagogies such as assessment for learning, and encourage the use of pupil feedback in staff performance
management.

We recognise that children with SEND have a unique knowledge of their own needs and circumstances. The school
will seek their views and include them in the decision-making processes that affect their education — from
identification to assessment, decisions on provision and reviewing progress and the success of interventions.
Parents

The relationship between the school and parents has a crucial bearing on the progress of pupils, particularly those

with SEND. We actively seek to work with parents as partners and value their contribution. Teachers, SENDCOs,
pastoral and other staff all have an important role in developing positive and constructive relationships with parents.
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The school offers parents regular information evenings, including sessions which specifically address how to
support their child academically and emotionally

The school seeks to engage parents of pupils with SEND at an early stage, ideally prior to admission to get a
full picture of the pupil’s needs and make suitable provision

Decisions regarding provision, monitoring and review will be made in consultation with parents through
meetings and parents’ evenings.

8. Links beyond the School

Blackheath High School is committed to work in partnership with external services to ensure the best outcomes for
pupils with SEND. For pupils with an EHPC Plan, we will co-operate with the Local Authority to work towards the
provision specified on the plan, and to review the plan as required.

The school also works with a range of local therapists, specialists and voluntary organisations, including:

School Counsellor

Local Authorities

Speech and Language Therapists
Occupational Therapists

CAMHS

Educational and Clinical Psychologists
Psychiatrists

Paediatricians

Services may also be accessed directly by parents, including the Local Authorities ‘Local Offer’ which contains
information on services across education, health and social care available in the area and how to access them.

Blackheath High School also has established links with other schools and institutions for the purpose of sharing good
practice. This includes the GDST SEND network and other local organisations.
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